








heard), and working memorylWM (retaining information to manipulate it). The pupil
is required to repeat numbers, first forwards (STAM) and then backwards (WM).
Difficulty with either tends to impact quite heavily on learning. Weak short term
memory affects the ability to follow instructions in a classroom setting. Weak working
memory affects the retention of information while reading and in mental arithmetic. A
low score on this subtest is a classic indicator of Dyslexia.

Letter-number Sequence requires the child to remember and sequence strings of
letters and numbers. It is more challenging to working memory than the Digit Span
test.

Perceptual Reasoning

On Block Design, the pupil is required to copy designs on cards of increasing
complexity, using 9 cubes which had some red sides, some white sides and some
sides that were half red and half white. This subtest taps non-verbal reasoning. Like
Object Assembly, it requires good visuo-spatial skills, but is more abstract. Portwood
suggests that dyspraxic pupils have difficulty with this subtest and again difficulty
may impact on spatial tasks (geometry, map reading).

Picture Concepts requires the child to choose pictures from two or three rows of
pictures that have a common characteristic.

Matrix Reasoning requires the child to complete a pattern, given an incomplete
matrix and a choice of five options for the missing part. This test may reveal spatial
difficulties or strengths or strengths/difficulties with non-verbal reasoning.

Processing Speed
On Coding, the pupil is required to copy abstract symbols, matching them to a
numbered code, completing as many as possible in two minutes. Success requires
good pencil control and visual memory. Children who do poorly are likely to find
copying, particularly from the board, difficult.

Symbol Search
On Symbol Search the pupil has to survey a row of symbols and circle 'yes' or 'no',
depending upon whether either of the first two symbols were repeated in the row.
This subtest taps speed of symbolic information processing.

Learning Style
If we teach in a multisensory way, we are likely to accommodate a range of different
learning styles. We also wish to encourage pupils not to depend on one way of
learning. However, when dealing with individual pupils, or looking at ways of
teaching something to a pupil having difficulty, we may wish to consider learning
style. We can consider learning style as a question of the dominant modality. Pupils
who learn best visually are likely to have a higher Performance IQ than Verbal.
Children with low Digit Span scores are likely to benefit from visual prompts to
reinforce oral instructions or from chunking of instructions. Auditory learners may
be those with higher verballQs and good digit span score. WISC scores should be
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used as a starting point and a rough guide to learning style and do not replace
observation over time by a skilled teacher.

Sternberg (2003) suggests that teaching for successful intelligence involves teaching
for memory, analytically, creatively and practically. We might assume that children
with high Similarities and Block Design scores may show analytical strengths and
that children with higher Performance IQs can be successfully encouraged with
practical tasks.

British Ability Scales (BAS-II)
The BAS-II may be used with a child younger than 6 or if the WISC-IV has been
recently used. Some EPs think it fits better with modern views of intelligence, since it
allows some teaching if the child is failing on a subtest. For younger children the
tasks are more appealing than the WISC-III, involving toys to manipulate. There is a
verbal and non-verbal scale. The non-verbal scale is helpfully divided into non-verbal
reasoning and spatial ability. The score for General Conceptual Ability is equivalent
to FSIQ on the WISC-1I1. Scores are (confusingly) reported as T-scores i.e. use a
scale of 50, rather than 100 as with standardised scores. The latter can be
computed.

Strengths and Weaknessses
Individual subtests are an indicator of strengths and weaknesses which have
implications for teaching and for the IEP e.g. a child may be poor at copying
(Coding), but have a good vocabulary. The EP report will indicate strengths and
weaknesses. The general principle is to capitalise on strengths and to work to
improve areas of weakness.

WORD
The Wechsler Objective Reading Dimension (WORD) consists of three parts. Basic
Reading requires the youngster to read single words of increasing difficulty aloud
and out of context (decoding). Spelling requires the youngster to write single words
presented orally in a sentence to make the meaning clear. Reading Comprehension
requires the youngster to read short passages, either aloud or silently and to answer
a question read aloud by the tester about the meaning of the passage. The EP
report will give test scores and also qualitative analysis of what the pupil can do and
what they need to work on. For instance, a child may be able to spell phonetically
but have a weak visual memory and therefore spell all words as they sound. Another
child may not be able to spell words as they sound and will therefore require
phonological awareness input.

WOND
Numerical Operations is a paper and pencil Maths test with, therefore, less load on
STAM than any mental arithmetic test. It involves addition, subtraction (with and
without regrouping), multiplication, division, percentages, fractions, algebra. It lacks
the breadth of the NC tasks, perhaps better represented by Numerical Reasoning,
which includes time, money, graphs and story problems with picture prompts.
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Writing the IEP
Please read the EP report! A lot of work has gone into it. Helpful information is
clustered at the end where you will find a summary and bullet point lists of the child's
strengths, weaknesses and needs. This will include the main points of SLT and OT
assessment. The EP will have taken a holistic view of the child and will have looked
not only at cognitive functioning, literacy and numeracy, but also at motivation and
factors affecting learning such as fear of failure. The summary information is the
basis for writing the assessment summary section of the IEP for the Autumn term.
The needs section provides the basis for the Objectives section of the IEP. SMART
targets can then be developed from the objectives.

Jackie Murray
September 1st 2003
Revised July 2008
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Process for Action, Record-Keeping and Review

1. Individual Educational Plan: IEPs are written and reviewed termly.

New Information:
• A summary of the child's current strengths and needs are written.

These include Educational Psychology, Speech and Language and
Occupational Therapy report findings as well as any specialist
information from professionals outside the school. The child's current
reading accuracy, reading comprehension, writing and numeracy
scores are also included. Additional medical information regarding
medication, disabilities, orthoptic needs are also recorded. The child's
interests are noted.

• Objectives for the year are written

Targets
• SMART Targets are written and strategies for learning given. SMART

targets are written in consultation with the pupil and parents. Each
pupil has a copy of their termly targets on their desk (-KS2) or in their
folders (KS3).

Provision
• An IEP is written for Maths, Reading, Spelling, Writing, Laptops and

any additional specialist teaching; Speech and Language,
Occupational Therapy, Literacy, Numeracy, Phonology.
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IEP Review
At the end of each term the SMART Targets are reviewed and a report written. The
parents are then invited to school to discuss with teachers and specialists the targets
and reports. The parent's view of progress is recorded and future needs for the child
is discussed and will form the basis for the following terms IEP. The child is part of
the review process and the meeting is concluded by the child showing parents a
selection of work completed that term. Holiday homework is discussed prior to the
close of the meeting.
The SENCO will then collate all the information from the reviews and from that and
in consultation with teachers and specialists, formulate the additional specialist
requirements a child will need for the following term.

Annual Review
In addition to the above school termly arrangements, all pupils' who have a
statement of educational need will also have an annual review. The SENCO collects
information from staff, parents, child and outside agencies. A meeting is set up with
the Principal/Educational Psychologist, Parents, LEA, SENCO and specialists within
and outside the school. The child's progress relating to the objectives set out in the
statement are discussed, recorded and either:

• It is proposed that the statement be continued as written
• A request to amend the statement
• Request to cease the statement

Monitoring of Provision
The effectiveness of the support given is monitored through weekly special provision
meeting to discuss pupil's needs, informal testing and annual standardised testing.
Monitoring is also made through observations of:

• Transdisciplinary teaching in the class
• Small group/individual teaching
• In-class support
• Use of multisensory teaching and specialist resources
• Practical use of IEPs
• Target setting
• Pupil progress

Parent Partnership
• Parents are viewed as partners in their child's education and are kept fully

informed about this. They will be contacted directly should there be any
change in their child's progress, behaviour parents initial contact will be with
the principal, Jackie Murray

• The SENCO will contact the parents of new children within the first week to
establish contact and find out how the child is settling into the school.

• Form teachers will have email and phone contact with parents and will copy
the SENCO if there is any information related to provision or the child's well
being.
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• Be part of the termly cycle of review that take place at scheduled
parent/teacher meetings.

• In addition to parent/teacher meetings, those parents who have a child with a
statement of educational need will be invited to an annual review meeting

• Request an informal discussion or an organised meeting at any time of
asking.

Further to this, the school operates an open-school policy where parents can
request the opportunity for informal discussion or an organised meeting at any time
during the school year.

Queries and Complaints
Parents are partners with the school and are welcome to query decisions made by
the school through the school's designated channels as laid down in the school's
policy documentation.

In-Service Training
In-service training in respect of SEN is available for whole school, key stage
departmental or individual members of staff. It will be delivered by one of the
following:
Principal of school, an Educational Psychologist
SENCO
Members of staff who have a specialism in that area
External consultants/trainers

A record of all SEN training delivered will be kept by the SENCO.

Fairley House School is a course provider for OCR training. Teachers and therapists
who do not hold the qualification are automatically enrolled on the course. Special
provision teachers and therapists also lecture on the course in their area of
specialism. This in turn is all part of their continuing professional development.

July 2008
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