


experience bullying, it is more likely to be severe bullying. Moreover, bullying
incidents can be a subset of the indirect and direct racist hostility which BME
children, children of different faiths and traveller children can experience in a
number of situations.

Bullying related to special educational needs (SEN) and disabilities
Research shows that children and young people with SEN and disabilities are more
at risk of bullying than their peers. Public bodies have new responsibilities to
actively promote equality of opportunity for all disabled people and eliminate
disability-related harassment.

Children and young people with SEN and disabilities, whether in mainstream or
special schools, do not always have the levels of social confidence and
competence, and the robust friendship bonds that can protect against bullying. This
is particularly relevant at Fairley House.

Where children with SEN and disabilities are themselves found to be bullying, in
most cases (except those related to specific conditions) we should expect the same
standards of behaviour as apply to the rest of the school community, having made
the reasonable adjustments necessary.

Bullying related to appearance or health conditions
Those with health or visible medical conditions, such as eczema, may be more
likely than their peers to become targets for bullying behaviour. Perceived physical
limitations, such as size and weight, and other body image issues, can result in
bullying, and obvious signs of affluence (or lack of it) can also be exploited
ruthlessly with severe consequences.

Bullying related to sexual orientation
Evidence of homophobic bullying suggests that children and young people who are
gay or lesbian (or perceived to be) face a higher risk of victimisation than their
peers. Homophobic bullying is perhaps the form of bullying least likely to be self-
reported, since disclosure carries risks not associated with other forms of bullying.
The pupil may not want to report bullying if it means 'coming out' to teachers and
parents before they are ready.

Bullying of young carers or looked-after children, or otherwise linked to home
circumstances
Children may be made vulnerable to bullying by the fact that they provide care to
someone in their family with an illness, disability, mental health or substance-
misuse problem. Young carers may be taking on practical and emotional caring
responsibilities that would normally be expected of an adult. Research has
highlighted the difficulties young carers face, including risks of ill-health, stress and
tiredness, especially when they care through the night. Many feel bullied or isolated.
Children in care may also be vulnerable to bullying for a variety of reasons, such as
their not living with their birth parents or because they have fallen behind in their
studies.

Some pupils are heavily influenced by their communities or homes where bullying
and abuse may be common. Some bullying at school may arise from trauma or
instability at home related to issues of domestic violence or bereavement, or from
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playground is small and the whole of it is visible. There are 2 to 3 members of staff
on duty. For younger children (Junior Department) there is a no contact rule for the
playground.

Bullying can be a manifestation of social problems, which may be more prevalent
amongst children with specific learning difficulties. Social skills/Interpersonal skills
training are offered for children who have difficulties in this area. This may
include work on friendships. These sessions may take place within the whole class
setting and may involve a therapist and the class teacher. Assertiveness training,
negotiation and dealing with conflict are all areas that are covered, according to need.
Developing skills in these areas help children to resist bullying. The Circle of
Friends technique is used with a small number of children who have particular
trouble making friends. However, some children who bully are, in fact socially skilled,
but lack genuine empathy. These children are not offered further social skills training,
since they are prone to 'pay lip service', but not to change behaviour. Such children
would be identified to staff, who would be extra vigilant in the playground.

Confidence and self-esteem building are a central tenet of the school's purpose.
This is done through praise and rewards. We believe that children who feel good
about themselves are less likely to bully others or to allow others to bully them.

Children's Emotional Literacy is developed by teaching them a wide
vocabulary of words for emotions. We believe that this makes them better able to
express their feelings, helping them to resist attempts at bullying. We also consider
that being able to understand and express emotions reduces conflict between
children and makes them less inclined to misinterpret others' actions, which can be a
factor in bullying.

All classes begin their PSHEE work for the year with Circle Time, which enhances
group solidarity and helps children to generate solutions to interpersonal problems.
PSHEE includes Social and Emotional Aspects of Learning (SEAL).

New parents are informed of the school's strong anti-bullying stance and urged
to report possible bullying. The Parent Guide also urges parents to report bullying,
reinforces our commitment to addressing bullying and explains that parents will
always be involved. We post the anti-bullying policy on the website. Children are
also encouraged to report bullying to staff, especially technological bullying that might
not be noticed by a member of staff.

A senior teacher has special responsibility for pastoral care in the Junior
Department and bullying is part of the remit.

There is a mentoring scheme co-ordinated by the PSHEE subject Leader with
18 staff members acting as mentors in the Senior Department. Children can write
their name on a bubble to indicate a need to discuss issues with a mentor of their
choice. The issues can include bullying. The scheme is publicised in assembly and
on posters round the school.
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Procedures

All incidences of bullying reported are logged and investigated. We adopt a
solution-focused response to reports of bullying. Investigation may reveal that the
child who reported bullying has behaved in a way that provokes aggression from
other children (the provocative victim). Alternatively, there may have been a
misunderstanding or bullying may have occurred. Reference to the definition allows
us to make a judgement on whether bullying has occurred. However, all reports are
kept on file, regardless of whether actual bullying occurred. A note is made of
whether the incident fits the definition of bullying.

Bullying may be reported by a parent, a child, or observed by a teacher. The
children concerned are interviewed separately to allow the interviewer to build as
clear a picture as possible. Children are then brought together to state their view
of the problem briefly to each other before being helped by the facilitating adult
to generate a solution that they will personally carry out. Parents are informed
if their child is found to be a victim of bullying or is found to be bullying.
Contact with parents is deliberately non-judgemental and aims to engage their co-
operation. Experience has shown that involving parents indicates to children how
seriously we take the matter and changes behaviour. All actions taken are logged
and the situation monitored. Actions may include:

• Informing all staff
• Extra vigilance in the playground
• Further meetings with parents and children to discuss success of solutions

generated
• Invoking the discipline system for the aggressor if there has been clear

bullying or for both children if there has been inappropriate behaviour on both
sides. The criterion for invoking the discipline system is that school rules have
been broken.

The Bullying Pro-forma (see attached) allows staff to log bullying, actions taken and
follow up.

Review

Much of the content of the policy was tria lied over the academic year 2001 to 2002.
In that year, 3 parents raised bullying as an issue and later reported that they felt
their concerns had been addressed well and issues resolved. Realistic success
criteria cannot be to reduce the incidence of bullying, which is already low. The
review has involved examining procedures to determine whether they remain
effective (discussion in whole staff meeting and evidence gathered from
logging). In addition, bullying pro-formas are monitored regularly by the
Principal to determine whether there are any patterns emerging which need
addressing with new strategies. We aim to avoid complacency.

From January 2010 we will log the type of bullying involved in order to be in a
position to plan effective anti-bullying measures.
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Reviewed September 2005, April 2007 and September 2009 in whole staff meetings.

Revised November 2009
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